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The purpose of this document is to support 
Sports Colleges to articulate their progress 
towards achieving the five ‘principles’ for 
Specialist Schools in the 2010 DCSF guidance. 
A copy of the principles, benchmarks and 
specialism brief can be found in the appendices. 
We also recommend downloading a full copy of 
the up to date guidance from the Standards site 
www.standards.dfes.gov.uk/ 
specialistschools/

We hope that working through this document 
gives schools clarity about what each 
benchmark means in the context of the sports 
specialism and supports identification of 
improvement priorities to develop as a centre 
of excellence in PE/sport. 

The publication takes each principle, outlines 
the generic DCSF expectations and describes 
how this could be achieved by a Sports 
College. Each section also includes suggested 
‘challenge’ questions for leadership teams or 
governors and sources of further support. The 
snapshots of practice used in the publication 
are all real examples from Sports Colleges 
developed under previous guidance but 
relevant to the new principles. In addition, 
we have included some example quotes from 
2010 Ofsted reports. 

Throughout this document we refer to the 
term ‘specialism’. This refers to PE/sport 
as well as the second specialist subject 
(previously known as the ‘second target-
setting subject’). We hope that you will find 
this document useful. It has been designed 
using contributions from practitioners and will 
be updated regularly. Your feedback would be 
welcome.
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At (school) the students say they 

particularly enjoy PE, reflecting 

the strength of the school’s 

specialist status.

OFSTED, 2010

Sports Colleges will need to demonstrate 
that their physical education (PE) and second 
specialist subject departments are leading 
departments, offering curricular that are rich 
in opportunities for all young people in the 
school. They should demonstrate innovative 
and effective teaching and learning strategies 
as well as having the capacity and credibility 
to lead such developments across the school. 
Uptake, achievement and attainment in both 
departments should be high.

Sports Colleges with rich provision will 
be offering a broad and balanced core PE 
programme for all young people and a range 
of PE qualifications relevant for the context of 
the school. Extra-curricular opportunities will be 
varied and co-created with the students. Sports 
Colleges will have high uptake for optional PE 
related courses but it is not compulsory for 
every young person to be on an accredited 
qualification. Progression can be measured 
against both national curriculum and ‘high 
quality PE’ outcomes. Effective teaching and 
learning strategies should be demonstrable 
throughout the PE/sport provision.

Examples of work in Sports Colleges

School 1:
In 2003 the school identified that their PE 
curriculum at Key Stage 4 was not building on 
the needs of their students’ prior learning. The 
school recognised that they needed to develop 
a PE curriculum that enabled young people to 
access a broader range of qualifications. The 
PE department now offers a wide variety of 
learning pathways which suits their learners’ 
skills and abilities. These options will change 
each year according to their cohorts of students. 
They now include GCSE PE, GCSE PE short 
course, GCSE Dance, BTEC first in Sport/
Outdoor Education, Applied GCSE in Leisure 
and Tourism, Dance Leaders and Junior Sports 
Leaders. The impact has been a significant 
increase in uptake for both boys and girls.

School 2:
In 2003 there was no core PE post-16. Through 
improving their links with the local college, 
clear pathways were devised to potentially 
enable all students to progress onto further 
education in PE and sport. This joined up 
approach has seen an increase in participation 
of post-16 students in healthy, active lifestyles 
as well as an increase in the number of students 
studying a PE-related course. In 2007-2008 
over 40% of post-16 students participated in at 
least one hour of high quality PE/sport in the 
curriculum per week. 

School 3:
This school increased their Key Stage 4 PE 
accreditation uptake within a challenging 
multicultural environment. It was always a 
challenge to encourage students to take a 
PE related qualification, especially girls. The 
school now has increased the amount of PE 
time and developed a PE-pathway which is 
more flexible and responsive to the needs 
of their female students. The increase in 
time has enabled wider provision through 
accredited opportunities in core PE, alongside 
performance and leadership pathways. Through 
transition work in Year 9, the school have seen 
the number of girls taking a PE-related course 
rise from 2 in 2006 to 50 in 2009.

School 4:
This school established clear and varied 
progression routes in conjunction with 
Connexions to ensure that the needs of all learners 
are met. Embedded into all levels are appropriate 
qualifications related to the sport and active 
leisure industries. All students and parents are 
given impartial advice and guidance to ensure 
they are aware of the progression routes and 
relevant information on the industry and potential 
job roles. Connexions, careers, and employers 
meet regularly with pupils to discuss options and 
progression routes.

School 5:
The school has been a Sports College for six years 
and the PE department is able to demonstrate 
that they have maintained a high standard in 
their attainment results for all their young people 
over a three year period. The PE department has 
evidence that pupils have made good progress 
from their starting point (especially in Key Stage 
4) and there are strategies in place to support 
targeted groups to help narrow the gap. This is 
seen through:
 – 74% of those who took GCSE PE in 2007 
matched or exceeded their FFT B targets 
 – according to a LA review, evaluating and 
improving skills in PE have improved from a 2003 
baseline of being weak to 100% satisfactory, 
80% good, and 35% outstanding in 2007 
 – the percentage of students gaining a PE-related 
accreditation since 2003 has risen from 30% of 
the cohort to 64% of the cohort in 2007. 

School 6:
This school can clearly demonstrate that they have 
at least “good” teaching and learning across the 
PE department. Lesson observation analysis shows 
an improvement from 61% ‘good’ or better and 
4% ‘outstanding’ in 2003, to 90% ‘good’ and 5% 
‘outstanding’ in PE.

They used their department self-review and 
Ofsted inspections to inform practice, ensuring 
teaching and learning was continuously developed 
and improved. There is a clear strategy in place 
to ensure that PE teachers have a personalised 
coaching and support programme.

Principle 1:
The Specialist School as a centre 
of excellence in the specialism
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EXAMPLE FROM SCHOOL 7: CURRICULUM MAP

Nine hours per activity in single-sex ability groups

Strategic and tactical/creative/health, fitness and wellbeing

End of Year 8 – educated choice 
Learners opt for curriculum pathway

End of Year 9 – educated choice from performer 
leader and official in three packages

BLOCKED LESSONS 
12 LESSONS FROM THE FOLLOWING ACTIVITIES

BLOCKED LESSONS 
18 HOURS FROM THE FOLLOWING PACKAGES

Package 1 – performer
(strategic and tactical)Years 10 and 11 

choosing pathways

Performer/leader/official

Year 9
choosing
activities

Years 7 and 8
choosing
activities

Package 4 – performer
and leader (creative)

Package 5 – leader 
(health, fitness and 

wellbeing)

Package 6 – leader 
and official

Package 2 – performer
(creative)

Package 3 – performer
and leader (strategic 

and tactical)

Strategic and tactical/
health, fitness and 

wellbeing
Invasion and net/wall
Striking and fielding

Athletic activities
Fitness centre

Climbing/martial arts

CREATIVE 1

Gymnastic activities
Dance activities
Trampolining
Fitness centre

Exercise to music
Conditioning

CREATIVE 2

Gymnastic activities
Trampolining
Fitness centre
Conditioning

cimbing/martial arts
Creative leadership

School 7:
Although the standard of teaching in PE 
was outstanding, learners needed more 
opportunities to achieve their full potential. 
The school decided to achieve this through 
the re-design of their provision as their PE 
curriculum review described it as “rigid and 
traditional”. Putting the needs of the learners 
firmly at the heart of curriculum development 
was a key priority in this re-development. The 
school found that after one year of their new 
curriculum map, 22% of learners achieved level 
7 (12.5% above the target and over 16% higher 
than the previous Year 9 results). See Curriculum 
Map opposite for more detail.

Suggested challenge questions for 
senior leadership team and/or 
governors could include:

Is the PE department one of the leading 
departments within the school?

Is the PE department leading on innovative 
teaching and learning both in the department 
and across the school?

Does the PE department’s CPD plans include all 
relevant staff, not just teachers?

Do all accredited courses demonstrate high and/
or improving trends? 

Is the PE curriculum meeting the needs of all the 
young people in school?

What do the young people tell you as a 
governor about their PE experience?

All of these questions are applicable to 
the second specialist subject

Websites

The Youth Sport Trust’s website, School Sport 
Xchange, has a host of case studies and mini 
spotlights

Catalyst for Learning on the School Sport 
Xchange

Publications

Effective Practice in PE folder –  
Key Stage 3 curriculum developments (YST)

Tackle This publication (YST)

High Quality PE and Sport for Young People 
(DCSF/DCMS)

Do you have High Quality PE and Sport for 
Young People? (DCSF/DCMS)

Physical Education Quality Standards for Talent 
Development

PE and sport:  
Out-of-school-hours learning guide
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The examples presented only 
focus on PE. Schools wishing to see 
examples of how these benchmarks 
can be achieved in a second 
specialist subject are advised to 
refer to leading practice examples 
through organisations such as the 
Specialist Schools and Academies 
Trust and subject associations.



Specialist sports status is 

used well to enhance the 

curriculum, and reinforces 

the school’s focus on raising 

attainment in English, 

mathematics and science.

OFSTED, 2010

These included traveller families, young mums 
and persistent absentees. A range of specialism-
related strategies, appropriate to the specific 
needs of each group, were embedded into the 
school development plan. These included, for 
example, Sky Sports Living for Sport, which 
uses the positive effects of athletes as role 
models, taking young people through a sport 
programme. This school has demonstrated how 
both ECM and attainment outcomes can be the 
core focus for the use of PE and sport in whole 
school improvement.
 
School 4:
Improving the transition from middle school 
was identified as a priority. They established 
an ‘Olympic Framework of Learning’ to enable 
effective integration into high school and 
inspire and engage Year 8 students who will sit 
their GCSE exams shortly before the London 
2012 opening ceremony. The three main 
strands focused on:
 – the attributes of successful learners,   

 encouraging them to become responsible,  
 resilient, resourceful, reasoned and reflective  
 (5Rs) in their learning
 – the skills of a successful learner so that they  

 can organise, judge, transfer and innovate
 – teaching methodology. 

The Olympic rings were used as the backdrop 
to the framework as they represented each 
of the attributes (5Rs) and skills of effective 
learners. This became a powerful way of using 
motivational aspects of sport to benefit whole 
school ethos.

School 5:
This school has regular professional 
development twilight sessions, focusing on 
relevant pedagogical approaches to impact 
on the quality of teaching and learning and 
developing innovative approaches to practice. 
The PE team are leading teaching and learning 
innovation with regard to ICT (with science and 
technology), leadership (maths and MFL) and, 
vocational provision and pedagogy.

Good practice in this area involves matching 
the strengths of the specialism to whole school 
priorities. Such areas could include teaching & 
learning, behaviour and attendance, standards 
or Every Child Matters (ECM) outcomes 
depending on the context of the school. 
Examples might include the PE department 
leading on a whole school teaching and learning 
strategy, the positive values of sport used in 
a behaviour and attendance intervention, or 
participation in a new sport to engage targeted 
young people in their learning through building 
self-esteem. 

Examples of work in Sports Colleges

School 1: 
The English team, working with the Inspection 
and Advisory Service, had evaluated their 
provision for students. It had become 
apparent that much of the curriculum was 
teacher-dependent, and that there was a 
need to broaden the range of teaching styles. 
In particular, students needed to be given 
more opportunities to work in groups. The 
PE department had been using the Sport 
Education* model successfully and had led 
a teaching and learning INSET opportunity. 
From this the English department identified 
that using the Sport Education model would 
support their identified need. An experienced 
director of specialism mentored the English 
teacher through this process. As a result English 
lessons were characterised by a greater level of 
independent learning and student responsibility. 
 
*A teaching methodology which places students 
in teams, with responsibilities within that team, 
working through ‘seasons’ towards a final event 
or outcome.

School 2:
(School) recognised the need to engage with 
and involve targeted Key Stage 4 students who 
were not currently realising their potential in 
literacy and ICT. With this targeted group of 
students a project was undertaken around the 
impact of the Olympic and Paralympic Games 
on the local community. The sporting context of 
the work and the amount of student leadership 
and ownership of the project enabled 11 of the 
14 pupils who took part to gain at least a grade 
increase on their teacher assessment in GCSE 
English. One student moved from an expected 
C to an A, and another student went from a 
predicted G to an E. An additional benefit of this 
project was the engagement with a range of 
community partners which added value to the 
learning of these young people. 

School 3:
Looking at the broad range of social issues that 
were impacting on achievement in school, 
the school selected targeted groups for the 
specialism to support in ‘narrowing the gap’. 

Principle 2:
The Specialist School as a centre of 
excellence using the specialism to drive 
whole-school improvement, and the 
systematic development of a distinct ethos 
of continual improvement and success
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The school has considerable 

strengths. Its specialist status 

in sport has a real impact on 

increasing students’ enjoyment 

of school and enriching the 

curriculum.

OFSTED, 2010

Suggested challenge questions for 
senior leadership team and/or 
governors could include:

Is the specialism focusing on areas directly 
stemming from an identified whole school 
priority?

Is the link with the specialism clear in school 
documentation (SDP/SEF)?

To what extent is responsibility for the 
specialism spread across the school?

To what extent are staff, parents and governors 
aware of the specialism’s contributions to whole 
school improvement priorities?

How are you measuring the impact of each 
whole school specialism strategy?

Websites

The Youth Sport Trust’s website, School Sport 
Xchange, has a host of case studies and mini 
spotlights

Publications and DVDs

Raising Your Game (YST)

Game On DVD (YST)

The Language of Sport (booklet and DVD, YST)

Everyone’s a Winner (YST)

Playing as a Team (YST)

Springboard Issue 3 (YST)

Ahead of the Game Issue 8 (YST)

Every Child Matters through Physical Education 
and School Sport (YST)

101 Top Tips for Raising Attainment and 
Achievement in English and Maths using PE and 
sport (DVD resource, YST)

Sharing the Challenge:
 – Core Subjects
 – Linking Languages and Sport
 – Global Learning
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Sports Colleges should be working with partner 
schools to improve the quality of the physical 
education experience for young people in those 
schools. There is no expectation that Sports 
Colleges work with partner schools in their 
second specialist subject as part of their specialist 
school work, although they may choose to. 
The work will focus on building improved PE 
curriculum provision and/or improved teaching 
and learning in physical education lessons that 
result in raised achievement.

Examples of work in Sports Colleges

School 1:
The school focused their work with partner 
primary schools on two priorities: improving 
teaching and learning; and supporting pupil 
transition. Excellent relationships with primary 
schools were developed by assigning a specialist 
PE teacher to act as mentor/coach for each 
school. This enabled continuity and consistency 
of support to the class teachers in their planning 
and delivery of high quality experiences. The 
nature of the support and how it was delivered 
was negotiated with each school to maximise 
impact. 

School 2:
A special school with Sports College status 
evidenced how continuous, open and 
challenging dialogue is a key strength of their 
partnership work with four secondary schools 
with Enhanced Learning Provisions (ELPs). 
Working with one partner school on developing 
a parents’ forum allowed relationships to build 
which led to intensive work to support teaching 
and learning in PE.

The Sports College supported the  
partner school to improve PE through:

honest dialogue that unpicked the needs of 
learners and teachers

the identification and modelling of strategies to 
improve learning 

consistency in using the strategies, despite 
occasional short term negative impacts due to 
change being difficult for the young people

the use of a variety of positive triggers, at times 
led by the students themselves

constant evaluation, reflection and target 
setting for both teacher and students

the development of parental support and 
confidence.

Principle 3:
The Specialist School as a centre of
excellence working with partner schools 
to improve outcomes for young people in
those schools
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The school’s specialist 

sports status has led to 

good productive links with 

primary schools.

OFSTED, 2010

Suggested challenge questions for 
senior leadership team and/or 
governors could include:

How effective is the relationship and partnership 
work between your school and your: 
a)  partner primary schools 
b) partner secondary school/s?

Is the work stemming from needs identified by 
the partner school?

How is evidence of the impact of this work 
being collected and used to guide future 
planning?

How did you identify your partner schools? Do 
they remain the most appropriate choices?

Websites

The Youth Sport Trust’s website, School Sport 
Xchange, has a host of case studies and mini 
spotlights

Catalyst for Learning on the School Sport 
Xchange

Publications

Ahead of the Game Issue 7 (YST)

Every Child Matters through Physical Education 
and School Sport (YST)
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The specialist status as a 

Sports College supports 

cohesion in the local 

community well.

OFSTED, 2010

Good practice in Sports College wider 
community work involves identifying key target 
groups which might include disengaged or at 
risk young people, people with disabilities, older 
people, people with health-related conditions 
and BAME (Black Asian Minority Ethnic). Sports 
Colleges are also utilising school facilities to 
tackle key national agendas and local issues such 
as crime prevention, community cohesion and 
safety, and health and wellbeing.

NB. There should be clear distinction between 
the outputs of the Sports College wider 
community principle and School Sport 
Partnership objectives, although reference 
should be made to any links and synergy 
between the programmes.  

Examples of work in Sports Colleges

School 1:
Through the completion of the school’s SEF, 
the leadership team identified a need to further 
develop and expand the range of opportunities 
for inter-cultural community working between 
these young people and targeted cohorts from 
within the wider community. The aim was to 
work with Starting Point, a pupil referral unit for 
international new arrivals, young asylum seekers, 
refugees, European migrants and former child 
soldiers on confidence building and raising self-
esteem. Sports leadership opportunities were 
used to plan and run sports sessions with and 
for these identified young people. These young 
people in their first year progressed far quicker 
because of their increased self-esteem and 
confidence. 

School 2:
A special school with Sports College status 
wanted to help convicted adult offenders, 
serving life sentences, to attain qualifications in 
PE and sport as part of their rehabilitation. This 
aimed to help decrease the chances of them 
re-offending on release from prison. This need 
was identified during their Sports College bid 
community audit. It was hoped that both their 
students, who have a wide range of severe and 
complex learning needs, and the offenders 
would benefit through increased opportunities 
to make a positive contribution to society.

Principle 4:
The Specialist School as a centre of 
excellence working with wider community 
groups to support community cohesion, 
family learning and extended services
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11Suggested challenge questions for 
senior leadership team and/or 
governors could include:

How does the specialism define its wider 
community?

How does the specialism contribute to the 
broader local community cohesion strategy?

How do you identify community need and 
get feedback on the effectiveness of your 
interventions?

To what extent are staff, parents and governors 
aware of the specialism-related community 
work?

Websites

The Youth Sport Trust’s website, School Sport 
Xchange, has a host of case studies and mini 
spotlights

Catalyst for Learning on the School Sport 
Xchange

Publications

PE and sport:  
Out-of-school-hours learning guide (YST)

Ahead of the Game Issue 7 (YST)

Sharing the Challenge (YST)

Extended Schools publications (YST)

Trust Schools publications (YST)



The school has made very 

effective use of its specialist 

status to develop a wide range of 

high quality partnerships with 

the local community and other 

schools and colleges.

OFSTED, 2010

Sports Colleges should be working with groups 
or networks of schools to contribute to local, 
regional or national PE and sport development.

The extent to which this will be achieved can 
depend on various factors, not least the length 
of designation.

Examples of work in Sports Colleges

School 1:
The Sports College strategically contributes 
to the PE professional development (PD) 
programme across the county through both the 
local authority and School Sport Partnership 
infrastructure. The PE/sport PD programme is 
delivered utilising key people across the county, 
including staff from the Sports College, to 
support teachers and adults supporting learning 
(including coaches) who support the delivery of 
high quality PE.

School 2:
This Sports College has undertaken some 
innovative work in relation to improving literacy 
through PE/sport. It has shared its work through 
the local director of specialism network and at 
national conferences. A snapshot of this work 
contributed to the Youth Sport Trust’s ‘100 Top 
Tips’ publication in 2009. The case study that 
was generated by this work is also on the School 
Sport Xchange website enabling other Sports 
Colleges to adopt and adapt this work in their 
own context.
 
School 3:
This Sports College successfully applied to be 
part of a national leadership and volunteering 
pilot. Through this programme students and 
staff organised a sports leadership conference 
for young people and teachers in schools 
across their county. The school also developed 
strategies to enable young people to have 
greater responsibility for leading learning in PE 
lessons. This work was disseminated with local 
schools. 

Principle 5:
The Specialist School as an outward-
facing centre of excellence contributing 
to specialism-related developments at a 
regional and national level
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Suggested challenge questions for 
senior leadership team and/or 
governors could include:

To what extent does the specialism contribute 
to the ‘outward facing’ nature of your school?

To what extent does the school work with the 
local authority and other regional organisations 
to support the strategic overview of PE/sport?

To what extent is the excellent practice in your 
specialism being disseminated regionally and 
nationally?

Websites

The Youth Sport Trust’s website, School Sport 
Xchange, has a host of case studies and mini 
spotlights

Catalyst for Learning on the School Sport 
Xchange

Publications

Ahead of the Game Issue 6 (YST)

Partnership Schools – case studies due Autumn 
2010 (YST)
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SPECIALISM BRIEF: SPORT
Sports Colleges are expected to develop as a 
centre of excellence in physical education (PE) and 
sport. They should develop a visible Sports College 
character throughout the school and within their 
local community that inspires learning for all and 
motivates lifelong participation in sport. 

All Sports Colleges are expected to play a central 
role in the implementation of the national PE and 
Sport Strategy for Young People (PESSYP) working 
with partners to ensure that all 5-16 year olds have 
access to five hours of high quality PE and sport 
per week. In addition, all 16-19 year olds should 
have the opportunity to access three hours of 
sport per week. Further information on PESSYP can 
be found at www.teachernet.gov.uk/pe

Schools with a sports specialism position PE at 
the heart of their curriculum where it makes 
a distinctive contribution to whole school 
improvement, creating innovative learning 
opportunities for all. They are required to select a 
strong second subject to enhance and support the 
specialism to maximise impact across the school. 
They will be an integral part of the School Sport 
Partnership.

In developing the sports specialism, Sports 
Colleges will need to demonstrate how they are 
working in partnership with other agencies and 
collaborations including other Sports Colleges, 
School Sport Partnerships, the local delivery 
agency for the national PE CPD programme and 
wider agencies such as sports clubs, county sport 
partnerships and local authorities.

SPECIALIST SUBJECTS
Sports Colleges are required to select PE as a 
compulsory specialist subject (this can include 
dance). A second specialist National Curriculum 
subject must also be chosen. This subject should 
be offered to all key stages. Sports Colleges 
should be able to clearly demonstrate how the 
specialist subjects work together to impact across 
the whole school.

SPECIFIC REQUIREMENTS OF SPORT 
SPECIALISM
In their school, Sports Colleges should have the 
following aims:
 – Provide two hours high quality PE per week 
within the curriculum at Key Stage 3 and 4, 
which includes a diverse range of opportunities 
including leadership and coaching
 – ensure take up of and achievement in PE and 
sport-related Level 1, 2 and 3 qualifications is 
high or improving. Suitable qualifications include 
Level 1 coaching and/or leadership qualifications; 
GCSE PE and/or dance, BTEC sport; diplomas 
including diploma in sport and active leisure 
and Society, Health and Development. Where 
Level 1 and 2 qualifications are not appropriate, 
Sports Colleges should offer ASDAN, foundation 
learning tier and entry level (e.g. certificate of 
Physical Education) qualifications
 – work with their School Sport Partnership and 
their wider community (including County 
Sports Partnership) to ensure that pupils are 
offered 3 hours PE and sport per week beyond 
the curriculum (including Key Stage 5 where 
appropriate)
 – improve the provision and increase achievement 
and attainment in the second specialist subject.

Sports Colleges are required to focus on PE 
and sport with their partner schools. There is 
no requirement to support the second subject 
in partner schools. This takes account of the 
contribution Sports Colleges make to their School 
Sport Partnership objectives. 

The work with partner schools should:
 – support the provision of two hours high quality 
physical education per week as measured by 
increased take up, achievement and high quality 
teaching and learning
 – support the achievement of pupils in PE and 
sport-related learning opportunities
 – develop the contribution of PE and sport in 
achieving Every Child Matters outcomes.

Sports Colleges should work with the local 
community to:
 – develop PE and sport interventions to support 
the needs of the community. This could include 
improving health and wellbeing, developing 
additional skills or qualifications (e.g. coaching) 
or supporting the development of sport-specific 
skills or talents
 – use sporting opportunities to contribute to 
community cohesion through targeting key 
groups such as disabled people, those at risk 
of anti-social behaviour, obese or over weight 
young people, minority ethnic or other groups 
 – develop sustainable and long-term links with 
local businesses, HEI/FE establishments and 
other voluntary organisations such as sports 
clubs, providing additional opportunities in 
sport for targeted groups of the community and 
contributing to local PESSYP plans. 

Sports Colleges should develop their centre of 
excellence by contributing to regional and national 
networks. They could: 
 – actively contribute to the planning and/or 
delivery of the diploma in sport and active leisure 
and/or society, health and development
 – support a wider number of schools to improve 
the provision of PE and sport and the skills of 
those delivering including teachers, adults 
supporting learning (ASL), learning mentors, 
coaches and staff associated with School Sport 
Partnerships 
 – lead regional and national developments to share 
practice and contribute to curriculum innovation 
in PE and sport development. It is likely that 
a focus for this work will initially be the Local 
Delivery Agency and School Sport Partnership
 – contribute to national debates to shape the 
direction of PESSYP and other relevant national 
agendas around PE and sport, taking advantage 
of opportunities such as the 2012 London 
Olympic and Paralympic games and other major 
sporting events.

Apendicies
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